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Competence in the design of blended learning

Teachers need a certain level of experience and professional competence to identify learning
tasksthat are complementary and coherent across learning environments. Designing for distance
learning is not merely a case of replicating school site practice. Nor is the embedding of new
tools as easy as using those that are more familiar.

In consultation, stkeholders highlighted that Initial Teacher Education programmes should
reflect the needs of staff for blended learning design and prepare new teachers to design with
such blends.

Given that teachers are likely to encounter an increasing number of newthayl will need to
continuously evaluate and update their own competences to ensure their own effectiveness in
designing and facilitating learnihglt is not sufficient that the teacher him/herself is able to
understand, make informed decisions abound, ase the various tasks for learning. He/she also
has to be able to support thisarnersto engage with and be capable of managing their learning
within a blended learning approach, including how to use technology and diverse learning
resources in prodtive ways$.

Assessment processes and tools should be coherent between school site and distance tasks and
give all pupils sufficient opportunity to demonstrate and understand their progression and future
needs (see section 3.2.1 on the Design of Learningachers may need additional professional
development support in this specific area or may have designed approaches as part of their recent
experience of remote teaching that could help the development of their school and other schools
in this respect.

Stakeholders emphasised that the confidence and competence of teachers go hand in hand,
particularly regarding the use of digital tools.

If a teacher has developed particular expertise, they may be encouraged to take a leading role
amongst their peers. Thisay also lead to greater motivation as a professional. The concept of
Adi stributed | eadershipd describes where tea
taking decisions, individually and collectively within a clearly defined framework of school
leadership. This is particularly important in blended learning that requires, in addition to
teaching skills, a vision, high working ethics, team skills, judgement and assessment skills and
organisational skills and collaboration in order to make blendarhing effectivé Teachers

taking on a leading role in the use of digital technology may be given specific recognition

YiNACOIBIended Learning Teacher Competency Framewadessed athttps://files.eric.ed.gov/fulltext/ED561318.pdf

ZLund A.,Furberg A.,Bakken J. Lyngvaer Engelierk. (2014What Does Professional Digital Competence MeaFecher
EducationNordic Journal of Digital Litergd®4/ 2014 (Vol. 9)

% Seehttp://cstp-wa.org/cstp2013/wpcontent/uploads/2014/06/Teachet eadershigFramework. pdf

* Seehttps://www.ets.org/Media/Research/pdf/RR0-27..pdf

® Within SELFIE for Teachdrfs://digcompedu.jrc.ey a leader teacher is expected to lead collaborative tasks with colleagues
using digital technologies (e.g. collaboration anecomation of learning designs, implementation of joint projects), while
engaging in reflective practice by supporting and pringcadvice to colleagues about improving their digital professional
practice through critical reflection (e.g. through discussion forums, blogs, social networks, online professional communities
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RnTeachers should be given time to
their knowledgeé and strategies al
afterwor ki ng (Teacher) s . 0

Professional development and attitudes to innovation and collaboration

As organising blended | earning requires cons
attitudes towards education and willingness to change bepelmant® Not all teachers think

about the design of blended learning in the same way, and findings have shown that most
teachers are |l ed by practical considerations
This may be a prevailing problem Wwitthe terminologyi wher e fbl endedod secé
associated with simply fiadding more toolsodo to
done through dialogue with peers in order to dispel anxieties, share challenges and solutions with
their peersregarding theirdesignsfor learning, and better reach a shared vision about the
different ways in which learning can take place.

It is unrealistic to expect all teachers to be suddenly highly experienced and competent in
blended learning approaches in §mace of a few months. They also work in different contexts.
Therefore, teachers should have the opportunity, collaborative support, and willingness to take
risks and innovate in order to adapt their pedagogical approaches in a way that is effective for
their own learners. Innovative models of teacher professional learning and development can help
and support the uptake of new instructional practices.

Blending learning environments and toolparticularly if it is a new approach for the school
requiresconstant adaptation of teaching based on reflection-gsaltiation and by others) and
feedback, in order to respond to the | earner s
managing oneds own fPfrofessional devel opment

Embedding a blended leang approach across a whole schiba@r a whole education system

requires a significant amount of innovation on the part of teachers and is likely to feel like rapid
change. The importance of sharing practice is, therefore, heightened in these rept®maic
circumstances. Teachers should recognise thei

® Studies addressed different typologies of beliefs abougtigleing blended learning, differentiating three profiles of instructors:

a disregard profilg instructors believe that additional support is not necessary; an adaptation profilstructors are open to

adjustments to existing learning arrangements; anlansformation profile; instructors believe that blended learning

arrangements should be designed in a completely different way, and be tailored to the characteristics of the specific learner

group. See Boelens et al. (2018)e design of blended lgah y 3 Ay NBalLRyasS (G2 addzRSyi RAGSNEA
@GAS6a YR dzaS 2F RATOSNBy (i Ahktps: 8. ord/$04 (il Iz 2A018 DAV0H £ SY RSR £ St NI A
"Vuorikari, R., Innovating Professional Development in Compulsory EducAtioanalysis of practices aimed at improving

teaching and learning, EUR 29622 EN, Publications Office of theaButdpion, Luxembourg, 2019, ISBN-9299

988769, doi:10.2760/948518, JRC115292.
https://publications.jrc.ec.europau/repository/bitstream/JRC115292/jrc115292_innovating_pd_analysis_final_upload.pdf

8 See Chapter 6 and 7 in Supporting teacher and school leader careers: a policy guide. Available at:
https://op.europa.eu/en/publicationdetail/-/publication/6e4c89ebr7a0b1leab75f01laa75ed71al/languagen
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to include peer observation, mentoring and coaching as well @esigning lessons and
resources.How such collaboration can be achieved at a distanay need the use of additional

tools, and time. Indeed, an increased familiarity and creativity with different learning tools may

be transferred to professional devel opment an
courses will also expandtheg e of an i ndividual 6s profession
widely reported that members of the eTwinning European online community were better
prepared and able to cope with the change to teaching remotely in spring 2020.

Some teachers who were softed suggested that it may be usful for systems to consider a
"cascade" design for professional development courses: the teachers who follow the course, in
turn, become facilitators with colleagues in their school, thus creating wider and wider dircles o
learning and training.

Beginning teachers, who have just completed their diplomas will be joining schools and the
wider profession with potentially limited recent practical experience. They are unlikely to be

fully experienced in blended learningfromae acher 6 s per spective, alth
recent experience themselves as a learner in higher education compared to their new colleagues.
These professionals may require even more support than normally offered to confidently develop
appropriate pgagogical approaches that suit their own context and capacity.

Supporting pupils as individuals and as a class community

Consideration may be given as how to maintain regular contact with pupils, such as arranging for
supportive ongo-one communicationas well as communication with the learning gréup
Teachers may also consider how to create and maintain a culture of collaboration &hd trust
through dialogue as well as learning tagkghat contribute to the sense of community,
transcending different | earning environments.
own anxieties around different (potentially more distant) relatigos with pupils who are less
frequently on the school campus.

As highlighted elsewhere, communication and liaison with stakeholders in the wider school
community is important for the continuity of learning across different environments. How to
effectively achieve this is a key consideration. Direct communication and guidelines may be
considered for families or those who are most likely to supervise the work of pupils,
particularly younger pupil$ in order that the distance learning tasks are fully tsided and

o European Commission (2018) Boosting Teacher Quality: pathways to effective policies. Acessible
https://op.europa.eu/en/publicationdetail/-/publication/95e81178396b-11e8ac6a0laa75ed7l1al

Vyaal 1z ad 3 Y2 GRABI OKSHNEIY] R 1A A AWRO L/ ¢ 02YLISISyOASa Ay of
Science and Statistics, Poznan University of Medical Sciences. Available at:
https://pdfs.semanticscholar.org/e3b1/70e64eb0d55dd55fece59fb939a620a9549c. pdf

MOELISNI A LINRLRAS GKS [ LIINRIFOK 2F dzaAy3d (KS | ONRYy&Y d¢wL/ YSé
and kindness. Seé&ojcicki, E., Izumi, L., and ChafAg(2015) Moonshots in Education: Blended Learning in the Classroom,

Pacific Research Institute.
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supported. The use of Learning Management Systems (2M&)e been effectively deployed in
higher education, however schools or systems that already had such software in place could
easily continue to do so during the pandemic restrictidns.

There may be measurable cognitive benefits. An analysis of the TIMMS 2019 responses by the
International Education Association (IEA) suggests that students with a higher sense of school
belonging performed better in mathematics and science (see figure 23.Belo

Students’ Sense of School Belonging
4th Grade 8th Grade

o 14%

37%

Percent of Percent of
34% Students 5 8%  Students

49%

Mathematics Mathematics 500 489
Average Achirvement Average Ahicvement

Science P ‘ Science 502 490 470

Average Achirvernent

@ IEA TIMSS & PIRLS

Figure 24: Students with a higher sense of school belonging performed better in mathematics and
science

However, important as it is, a fAsense of belo
of the teachefbeedtee It may be characterised
able to make friends; sense of being liked and accepted by the school community; their

12ALearning Management System (LMS) is software that not only helps to deliver a course of study; it can also assist with the
processing of different kindf @ata (including learner assessment), with reporting, and with communication with external
stakeholders, including parents and education authorities. \iedwn software includesg but is not limited to¢ Moodle,

Blackboard, Schoology and Edmodo.

18 See, br example, Finland in data collected by the World Bank in Maucte 2020. Accessible at:

https://www.w orldbank.org/en/topic/edutech/brief/howcountriesare-usingedtechto-supportremote-learningduring-the-
covid19-pandemic

14 Reported in the video TIMSS 2019 International Results: Home, School, and Classroom Contexts for Teaching and Learning.
Publishedat https://www.youtube.com/watch?v=M6JOHTdFOak8 Dec 2020
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connectedness to the school; as well as their individual feelings of alienation, isalation,
loneliness at schodf.

Communicating and collaborating with the wider community

Teachers should be able to reach out to the wider community, and also welcome in members of
the community. This not only improves the learning in different environmentalbo enables
learners to be inspired by practitioners in other fields, as well as contributing to the professional
development of the teacher.

Supporting such collaboration may require a specific reference within school education
professional framewosk This is the case in Australia within the professional standards for
teachind®, where community engagement has a greater emphasis as teachers progress to higher
stages of professionalism.

One example of supported col lsalioreadcit®n’mid ot he
Bel gium to expl ore wa yGuriet(MSChresearciers Maser todearieis§ o d o
in schools and universities. This initiative is planned to continue in the future involving
researchers across Europe.

Stakeholdershave highlighted that experts from outside of the school can make important
contributions to the learning and not only for core subjects. However, they stressed that this
should ideally not be oreff or for a short time. External practitioners (such aemndists,
doctors, historians, musicians, writers) should be involved in the learning design and over time.
This includes the planning, contributing to the process of teaching and learning, and even the
formative assessment.

AThe school and cul tur al parties
mutual goal. Each party can have their own reasons to be

involved, but they need be in agreement of what they are trying to

a c h i éNetearkoof education and culture ministry

representatives)

EXAMPLE K: Supporting school education and cultural partnerships in Norway and
Latvia

®Hristova, A. and Tosheva, E. (forthcomiQainlity of School Life in Europe in the Light of L-&tpde International

AssessmentsReport, European Expert Network on Economics of Education.

16 https://www.gct.edu.au/standirdsand-conduct/professional
standards#:~:text=The%20Australian%20Professional%20Standards%20for%20Teachers%20%28APST%29%20are, teachers%20s
hould%20know%20and%20be%20able%20t0%20do

YLYF2NXYEFGAZ2Y 2y GKS 9dzNRBLISIY [/ 2YWAAANBNDE: aWSEES QD KSNE |
https://ec.europa.eu/research/mariecurieactions/events/20160508act_en
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The Cultural Rucksack is a political collaboration betweerNtbvay Ministry of Culture and

the Ministry of Education and Research, to ensure that students in primérgeaondary
schools have an opportunity to experience professional artistic and cultural productions during
school hours several times a year. Artists can visit the school for a shorter or longer period, or
students and teachers participate in arrangesyariside the school, or a combination of the two.

One objective of the Cultural Rucksack is to be a supplement to the arts subjects taught in the
schools, while not being a substitute for them. Another objective of the programme is to ensure
that studerst have access to professional arts and culture of high quality during school hours.

With the pandemic restrictions, infrastructure has been redirected into production of digital
learning products with funding that would normally have been used for travetra of the
programme.

2015 report on the initiativehttps://www.kulturradet.no/documents/10157/a7464Rdi56
49889948ffd834508a5d

In Latvia, the projecAL at vi an School Bagd provides an opr
variety of activities and events of art and cultural heritage, science, and nature within the
educational framework, with access guaranteed by the state. In addition to accessrab cult

events and processes, artists and creative professionals are supported to visit schools, promoting
cooperation among education and culture specialists and developing local involvement and
ownership.

More information:http://lv100.lv/programma/latvijaskolassoma/

Managing onebs own working conditions

All teachers should be clear on the expectations (of school management team and education
authorities) of their school site and diste working conditions. This may include establishing

ways to keep to contracted hours, support f
required/possible, and support for extra costs such as devices, technological support, or travel.

According toministry and stakeholder organisation representatives consulted, the role of the
teacher in giving personal and social support to their colleagues and to their learners should
beemphasised, where it is not already highly apparent and valued. Accordtakémolders,
previous attitudes have changed to be more in favour of the teacher, sparked by the forced
distancing by school site closure. The social role of the teacher goes hand in hand with the social
dimension of the school, which is perhaps now edlmore highly after long periods of fudnd
partclosure. This requirement should be treated with care when designing a blended learning
strategy for a school. The strong social role of teachers should not completely rule out the
benefits of more flexile learning arrangements; nor should the attractiveness of integrating
distance learning work against the delicate and crucial existence of the school as a community.


https://www.kulturradet.no/documents/10157/a7464045-2cb6-4988-9948-ffd834508a5d
https://www.kulturradet.no/documents/10157/a7464045-2cb6-4988-9948-ffd834508a5d
http://lv100.lv/programma/latvijas-skolas-soma/

What was reported as a concern wdge all cases where work is from a home officéhat

there i s a sense of fAthe endless dayo for tea
was | ess s ens e og fathei, beeng ablp weprbackrd hefrest, or adequately

juggle their ouof-work responsibilities. Where distaneavironments become more dominant,
boundaries may need to beeastablishedThis may not be of a concern if the school staff are
predominantly on the school campus; however, following the experience of the pandemic, care
should be taken with those teaiesupport staff, and learners, who are members of the school
community but spend much of their working time at a distance.

ADAPTIVE TECHNICAL
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Figure 25: A perspective on teacher competence in blended learnitfy

The attractiveness of the schoa@ducation profession

One question for policy makers is whether the new concept of online asideceacher is

attractive or offputting in terms of recruiting new entrants to the school education
professionOn the one handeaching coulde seen amter e st i ng and <chall eng
school 6 is not just about being in | essons wi
those who envisaged a career of working constantly in a shared and persondl spaee

classroom or studido may ke deterred by the idea of being more remote from some pupils some

of the time, or interacting through an online platform.

There are cultural and personality preferences that may affect the attitude to distance and online
learningi expressing oneself witthe whole body can be lost, and therefore frustrating or feel
abnormalThe natural movement of a teacher around the space, having more close discussions
with a small group whilst still keeping one eye on the whole class, is not easily replicated.
Therefoe, the considerations of learning design need to include an appreciation of how this

'8 SourceiNACOIBlended Learning Teacher Competency Fraork. Available at:
https://files.eric.ed.gov/fulltext/ED561318.pdf
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affects teachep u p i | relationships and also the teache

class community.

In terms of what digital technology can offer, it may sagygested that schools could access
teacher support that is not immediately available locally. Connecting with a teacher who is
remote to the school may permit smaller groups of students in schools to take courses of study in
minority subjects, which wasot previously possible. This may open up new opportunities for
teachers of certain subjects to work in the system or teachers who for various reasons cannot
travel to the school site.

3.2.3  School leadership: creating the appropriate school climate andecultur

Image: Marius Fiskum, EDUCATION.NO (Norway)

This section considers the role of and particular challenges for school leaders and school heads in
a blended learning approach

Stakeholders highlighted the importance of the school culturedjies, beliefs, expectations,
organisational behaviour, and sense of community) and school climate (how it feels to teach and
learn there) to the effectiveness of a blended learning approach. This includes the school
leadership (school heads and otheiostiheaders) which helps to establish a clear vision but also
enables some flexibility of approach by the staff team.

Four types of leadershipmpetenc® can be identified as being particularly relevant to recent
experiences in schools:

1. Rapid or large-scale change managemetgadership: more recently may be
understood as a competence to lead in an emergency or crisis but could still be necessary
in more stable times to support significant changes to the school organisation;

19 Originally proposed by M.Snoek, Hogeschool van Amsterdam, as part of the ET2020 Working Group Schools thematic
discussion®n blended learning.



2. Leadership on expertisei.e. recognising the strengths of staff and where development
could be effective;

3. Social and emotional welbeing leadership i.e. empathy for others; caring about staff
beyond their core work outputs, which is differdrdncrisis management.

4. Reflective leadership How do we learn from all the new experiences we have/ get new
insights?.e. reflection and observation on wighappening in order to inform how to
move forwardReflection needs dialogue.

Whilst school education may hope orforer not to describe itself i
different competences have been identified as important. The need not be encompassed in one
school head but it could be useful to have shisa&dership roles at the school level.

With a necessa greater focus on the role of parents, and for better supporting students to learn
in different environments, this may (further) shift the role of "school" head into a "community
leader".

Thiswould potentially alteri or increase- what school heads dntheir leadership team are
responsible for, including diverse learning environments inside and outside of the school
campus. According to stakeholder discussions, it may require significant school community and
whole-system couragand determination to sicovemew routes for school education. This may
include radical reform of some traditional measure on which confidence in school systems has
been based. For instance, sending external inspectors to observe teachers on the school campus
may no longer effdtvely monitor or support the broad scope of the organisation and design of
learning (see section 3.2.6 on Quality Assurance for more on this topic).

In implementing a blended learning approach, school leadétshikey in ensuring that there is

a culture and climate for continuous improvement and that school level barriers for blended
learning are addressed. It will be the school leadership who define the specific goals of blended
learningi in cooperation with dachersi and will have the responsibility of ensuring that
professional development needs are examined and addressed

Developing a shared vision for the implementation of blended learning

2 3chool leaderThose who hold a formal position of responsibility for the management of the school. School leaders are also

teachers, as they are also still involved in learner development, both in and out of the classroom. Hukréorige certain

career support to reach a leadership role.

School headThe most senior school leadership positidhe person with overall responsibility for the pedagogical and

administrative management of the school or cluster of schools. ThidtalE K £ a2 6S NBFSNNBR (2 & WF
LINAYOALI £ Q 2N wWaOK22f RANBOGZ2NR® ¢KSe& OFy Ifta2 6S ayOfdzZRSR A
(2020)Supporting teacher and school leader careers: a policy gusdenmay. Available at:
https://op.europa.eu/en/publicationdetail/-/publication/f02d46487a0711eab75F01aa75ed71al/languagen

ZHiINACOL, The International Association fgtXOnline Learnindgromising practices in blended and online learning

Blending Learning: The Evolution of Online and-f@a€&ce Education from 2068015

Evergreen Education Groupvw.inacol.org, originally published May 2008. Available at:

https://files.eric.ed.gov/fulltext/ED560788.pdf
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Schools are generally expected to regularly reflect on thegesgses and challenges and create a
strategic developmentpldnt o act as a fAschoof® Aasistruefraanyni ng
innovation in school practice, a clear sense of direction from the school head and a shared vision
held by the school commity is crucial for effective problem solving that will be an ongoing

part of adapting to blended learning approaéfi&sich a vision may require a significant shift in

mind-set concerning staff responsibilities, and concerning the increase in -tented

approaches and learner independence.

Since the role of parents and carers in blended learning is, in most cases, enhanced, it also is
important that that the school leadership builds relationships, not only inside the school, but also
outside the scho@ommunity*. School heads and leaders may reach out for support from other
schools or provide support to others (networking).

School heads are a crucial link to the rest of the education system. They may need to interpret
new regulations and other requirents that come into force regarding blended learning (See
Chapter 4 for more on Al egislationo). Vice ve
order to obtain the necessary support from authorities.

Supporting teachers to make autonomous decisions withinallaborative school culture

Implementing a blended learning approach within a school may require a considerable amount of
designing and decisiemaking by teachers, drawing on their full range obf@ssional
competences. Empowering teachers to take that responsibility is best supported when leadership
is school in distributed and when leadership is based on trust and where learning environments
are flexible. Nevertheless, teachers should alsoesbtalone or isolated.

Teachers and school leaders have experienced a unique period of discovery and innovation
during the shift to distance learning. Sharing this expertise, and that which will be built during
the new academic year, will be important ®veloping effective blended learning approaches
that best fit each school communfty.

EXAMPLE L: Portugal 6s website ASupport for Sc

The website fASupport for School so provides al
guardians, and the rest of the school community with a comprehensive set of resources to support

Zgee European Commission (20I8pachers and school leaders in s¢b@s learning organisationseport of the ET2020
Working GrouBschoolshttps://www.schooleducationgateway.eu/downloads/Governance/20d8s4-learning
organisations_en.pdf

Zsee European Commission (20$f)dy on School Innovation in Europe
https://www.schooleducationgateway.eu/en/pub/resources/innovatidm

# Education Development Trust (201%)ccessful school leadershilX: Reading, Berkshire
www.educationdevelopmenttrust.comAvailable athttps:/files.eric.ed.gov/fulltext/ED565740.pdf

% pont, B., Nusche,D., Moorman, H. (20pBproving School Leadership volume 1: policy and pra@E€D
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learning and school management, in order to enrich and enhance teaching and learning processes
in the recent challenging times.

Created in 2020 by the Directde General for Education, in conjunction with the National

Agency for Qualification and Vocational Education, IP, in response to requests from schools at
the beginning of the pandemic crisis, ASuppor
expecations, having become a reference, both in terms of the use of distance learning
methodologies by schools, and in terms of assessment, among other areas.

https://apoioescolas.dge.mec.pt/

Supporting the design of learning

Whether or not a school has a high degree of autonomy over the curriculum, some responsibility
will likely lie with the school leadership to ensure that all aspects can be effectively covered.
Shifting some learning to distance enviromtseor expanding the variety of learning tools
(including digital technology) may involve more fundamental shifts in the curriculum in terms
of:

1 structurei for example as modules rather than yleag courses;

1 formulation of learning outcomes for exampe on competences rather than subject
knowledge;

1 expansioni for example, being able to offer new courses in subjects not previous
possible;

In consultation, stakeholders emphasised that guidelines are useful but need to come with
freedom and flexibility ér local learning design choices. Any vision generated for the whole
system needs to be accompanied with support and clear sense of expectations (i.e. what is
expected of all schools, all teachers.

Blended learning will likely require the use of new softeyaesources, and data systems, and

new ways of understanding the learning process. Professional development opportunities will
need to be signposted and supported. Internal and external tools and processes for determining
capacity may be useful, suchstructured sefevaluation questionnairéor peer dialogue.

An inclusive blended learning strategy should be designaad systematically assessed and
adjusted- by a multidisciplinary team, with provision for individual tutoring/support to be
delivered by the most appropriate actors. Disadvantage is a complex and multidimensional issue,
it can only be addressed with an integrated holistic approach, and with the involvement of all

% Eor example, SELFIE is a free European tool for schools-¢évakelfite their capacity in digital education.
https://ec.europa.eu/education/schoolgo-digital _en
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relevant stakeholders. Stakeholders outside the schslychologists,Special Educational
Needs specialists, social services, local authorities, youth services, N@&g be approached
and activated by school leadéfs.Local community practices developed during the period of
school site closure could be further supported scaled up®

Supporting the leaders

Considerations about leadership conceon only school leaders but also those who have the
capacity and responsibility to support th&h.

Specific questions may guide reflection on how leadership in schools campperted when
dealing with change:

- What do leadership teams neerdorder forblended learning to be meaningful and
inclusive?

- Aside from guiding them in "what to do", what else do they need in their own
professional development?

- What kind of professiaal characteristics do we expect of leaders in blended learning?

At the start of the pandemiit,was reported that a popular decision was to give more autonomy

to school heads, which national guidelime=reintended to supporfhis was seen as a pogéi

change. Howeveryhen school sites fepened it was noted that many heads were allowing their
schools to automatically return to fiiine school site approaches and not necessarily changing
their organisation (of the school or learninghhis attitudeby school leaders was perhaps
understandable following a period of great stress, however, with the constant changes in
restrictions over an entire year, systems may be lamenting the missed opportunity to help leaders
and schools to shift to more flexidkarning approaches.

First, leaders need clear guidance from the authorities in the system, be it at school board,
regional or national level. Stakeholders report that developing a clear vision and developing a
school strategy is very difficult if the glance and expectations from the system are unclear or
change constantly.

Second, as with the teacher, school leadeesito have "design" capacifgr reinventing
educationCentres for School Leadership can provide an immediate opportunity for dedicated
professional development if their offer can be easily combined with sblased work.

z European Commissio@@15)A whole school approach to tackling early school leavingilable at
https://ec.europa.eu/assets/eac/education/expergroups/20L4-2015/school/earlyleavingpolicy en.pdf

#Examples https://www.schooleducationgateway.eu/en/pub/resources/toolkitsforschools/detail.cfm?n=854

and https://www.schooleducationgateway.eu/en/pub/resources/toolkitsforschools/detail.cfm?n=12564

29Acree, L., Gibson, T., Mangum, N., WolfAMKellogg, S. & Branon, S. (2017). Supporting School Leaders in Blended Learning
with Blended Learninglournal of Online Learning Researd®),3105143. Waynesville, NC USA: Association for the
Advancement of Computing in Education (AAGEj}rievediune 5, 2020 from

https://www.learntechlib.org/primary/p/171355/



https://ec.europa.eu/assets/eac/education/experts-groups/2014-2015/school/early-leaving-policy_en.pdf
https://www.schooleducationgateway.eu/en/pub/resources/toolkitsforschools/detail.cfm?n=12485
https://www.schooleducationgateway.eu/en/pub/resources/toolkitsforschools/detail.cfm?n=12564
https://www.learntechlib.org/primary/p/171355/

Third, it is also important to consider te@me mental health issues and need for working
boundaries of school heads and refer them to specific supgitit.a sharedleadership
approach, some of that burden can be eased, but may be difficult to suddenly introduce such an
approach in a culture which is used to and heavily relies upon hierarchical decisions.



3.2.4  Well-being of staff and pupils

V.

Image: pixabay.com

This section considers the mental, physical and emotionalbe®ly of both school staff and
pupils

By moving to a blended learning approach, routines will change and pose specific challenges to
the welltbeing and mental health of education staff, leesr@ad parents. The move to blended
learning will equally affect the ability of schools to respond to these challenges and provide
support to students and staff. The COMID crisis added extra mental health and Wwelhg
concern® for schools and schaokontinue to play an important role in mitigating the negative
psychological effects of the crisis.

A survey focused on | earnersé worries during
remote schooling. Across participating countries, 208%0 of respndent learners expressed
concerns about getting poor grades because of online activities due to the -C®@éddemic

(Figure 23 below). Only in a small number of countries (50% in Austria, 52% in Slovenia),

around half of the respondents disagreed witlet st at ement Al worry that
because of online activitieso. Moreover, bet:
statement being Apartly not true, partly true

For students to make the most out of new technologies for leapriegous studies show that
developing positive attitudes towards learning can help. In blended learning, they can also be
crucial in supporting learners to overcome some of the potential challenges, for example, those

%0 According to World Health Organization, coping with stress and anxiety represents the main mental health challenge of the
COVIEL9 pandemichttp://www.euro.who.int/en/health-topics/healthemergencies/coronavirusovid
19/news/news/2020/3/mentalhealth-and-psychologicatesilienceduring-the-covid-19-pandemic



http://www.euro.who.int/en/health-topics/health-emergencies/coronavirus-covid-19/news/news/2020/3/mental-health-and-psychological-resilience-during-the-covid-19-pandemic
http://www.euro.who.int/en/health-topics/health-emergencies/coronavirus-covid-19/news/news/2020/3/mental-health-and-psychological-resilience-during-the-covid-19-pandemic

posed by online learnint.Parentstogether with teachers, play a fundamental role in supporting
students to develop these attitudes. The results of this study show that designing targeted
activities and support material (for example, guidelines), which aim to reduce the burden on
parents ad teachers, would be needed to maximise the potential of remote schooling when
regular inperson instruction cannot take place.

Thinking about the online activities (e.q. online classes or video conferences) with teachers
and other classmates: "l worry that | will get poor grades because of online activities”

Austria
France
Germany
Ireland
Italy
Norway
Portugal
Romania
Slovenia
Spain

Switzerland

Replies by the child:  m True m Partly not true, partly true ® Not true

Figure 26: Student concerns about getting poor grades because of online activities

Within the Digital Education Action Plan open public consultation, almost 40% of education
institutions reported that they would have liked to have received more guidance on how to
support mental health and wéking of staff and learners.

To help addres the issue of mental health related to the spread of the GO¥Iirus, a
temporary network of European ror-profit organizations was established on EU Health
Policy platform® The objective of the network is to share knowledge and practices on GOVID
19-related mental health issues and develop a set of guidance documents that can help address
the mental health aspects of the COMID pandemic.

Identifying causes of anxiety and stress

% 0ECD (2020%trengthening online learning when schools are closed: The role of families and teachers in supporting students
during the COVIR9 crisishttps://read.oecdilibrary.org/view/?ref=136_13661513x4bkowa&title=Strengtheningnline-
learningwhen-schoolsare-closed

8 Requests to join networks on the EU Health Policy platform can be mddgat/webgate.ec.europa.eu/hpf/networks



https://read.oecd-ilibrary.org/view/?ref=136_136615-o13x4bkowa&title=Strengthening-online-learning-when-schools-are-closed
https://read.oecd-ilibrary.org/view/?ref=136_136615-o13x4bkowa&title=Strengthening-online-learning-when-schools-are-closed
https://webgate.ec.europa.eu/hpf/networks

There may be various reasons for increase in anxiety levels angfeenaot only in the context
of a crisis that would force full distance learnifighut still potentially also in any blended
learning approach. Anxiety and stress can lead tmakévation in both teaching and learning,
and further isolation. The causeslude:

1 Potential loss of immediate contact with friends or colleagues;

1 Increase of workload and responsibility caused by the change in approach (e.g. more

projectb a s e d , more preparation) or by dAadding

co-ordinating between the environments;

Concerns about how work will be assessed, and efforts recognised,;

1 Concern about the impact on university (final year students) or career prospects (pupils
and teachers) if the distance learning aspects are not eatbeddalued:;

1 Loss of structure that school can providand equally the stress of changes to familiar
rules and routines;

T Loss of a O6safe6 place away from difficul
children;

1 Extended exposure to digital screemstress caused by cydaullying.

=

Simply identifying the possible causes is the first step to developing ways to prevent, mitigate or
overcome such problems.

Developing guidance for the whole school community

A well-being approach, including for blerdiéearning, will need to take into account children,
teaching staff as well as parents and administrative and management staff. One cannot ensure the
well-being of one group without paying attention to the being of all the other groups in a

s ¢ h o oolsystém. e

Guidance may be providddby the school or local/national authoritiesn an array of issues to
help pupils and teachers cope with any amount of reduced time on the school campus, such as:

1 Maintaining individual social contacts and a semdebeing a part of the school
community (see chapter on School Community);

1 Managing own expectations and motivations for development and time management for
completing school tasks;

1 A positive use and personal management of digital tools and social, medisupporting
the application of data protection rules to children

% The ETUCE study on "Occupational health and safety of teachers, academics and other education personnel in
times of COVIE19" identifies the main challenges of emergency online teachimdjlearning from the perspective

of teachers and other education personn&kailable athttps://www.csee-etuce.org/en/policyissues/ovid-
19/4326-new-study-on-vaccinationof-teachersby-etuce



https://www.csee-etuce.org/en/policy-issues/covid-19/4326-new-study-on-vaccination-of-teachers-by-etuce
https://www.csee-etuce.org/en/policy-issues/covid-19/4326-new-study-on-vaccination-of-teachers-by-etuce

f Balanced diet and daily exerci¥e.

Developing competences for life

Il n this context, the key compet énaséesciibBdeimr sonal
the 2018 Council Recomendation on Key Competences for Lifelong Learfiingecomes
relevant to | ook at . (thehabilgy tocreflecpupan eneselg effecivelyd e f i n
manage time and information, work with others in a constructive way, remain resilient and
manag oneds own | e aSpecifically, attemiodn canae direated towards the
following:

1 Personal area, including sefgulation, flexibility and wellbeing;

91 Social area, including empathy, communication and collaboration;

1 Learning to learn areancluding growth mineset, critical thinking and managing
learning.

In a blended learning approach, consideration will have to be given to how this competence can
be effectively nurtured and (s@lfevaluated in both the school site and other envirorsndihie
environments are complementary and a blended approach may be beneficial in bringing the two
closer together. Given the emphasis on-detction and reflection, the competence is a
necessary part of ensuring blended learning works well. In otheslswthe competence is
developed botlfor andthroughblended learning.

Promoting a healthy lifestyle through sports and physical activity

Formal school education contributing to encouraging lifelong habits and attitudes to a
healthy lifestyle

School education contributes by offeringshared space for physical and social interaction
typically in the form of physical play. The breaks in between lessons are an important time to be
outdoors, be physically mobile, and enjoy games that are govémnexbrtain rules (make
believe or simple challenges, as well as sports). This may be complemented by lessons or school
campaigns that focus on a balanced diet or understanding the importance of regular exercise.

% Evidence shows that physical activity is associated with improvement of brain functioning, cognition and school results. The

annex to the Report of the European Commission Expert grodpeaith-enhancing physical activity" (2015) gathers scientific
SPGARSYOS 2y (KS tAyla 06Si6SSy OKAfRNByQa tS@St 2F LIKeaAOlt |
https://eacea.ec.europa.eu/sites/eacesite/files/recommendations_pe_at_schools 2015.pdf

% Further information available ahttps://ec.europa.eu/jrc/en/publication/eurscientificand-technicatresearch
reports/lifecompeuropeanframeworkpersonaisociatand-learninglearn-key-competence

% Further information available ahttps://ec.europa.eu/education/educatiofin-the-eu/councitrecommendatioron-key-
competencesfor-lifelonglearning _en



https://eacea.ec.europa.eu/sites/eacea-site/files/recommendations_pe_at_schools_2015.pdf
https://ec.europa.eu/jrc/en/publication/eur-scientific-and-technical-research-reports/lifecomp-european-framework-personal-social-and-learning-learn-key-competence
https://ec.europa.eu/jrc/en/publication/eur-scientific-and-technical-research-reports/lifecomp-european-framework-personal-social-and-learning-learn-key-competence
https://ec.europa.eu/education/education-in-the-eu/council-recommendation-on-key-competences-for-lifelong-learning_en
https://ec.europa.eu/education/education-in-the-eu/council-recommendation-on-key-competences-for-lifelong-learning_en

Physical activity in young people fell awaluring the pandemic, and yet a healthy body is
needed to combat viruseBhe pandemic has contributed to the rethink on making the most of
time on the school site and is a serious consideration in the design of blended .|&uindads

also need to havat least a basic level of safe and walctioning equipment and spaces for
such activities.

AMy two daughter s, high school student s
been living distance learning intermittently since last year. The eldest takes
severh kil os €€ because it is the way she

of this (Paet)l at i on. O

School education contributing to skills development in sports and other games

Schools are partly responsible fideveloping the motoand tactical skills of young peoptbat

can help them participate in individual and team activities in their lives. Physical education is
part of the curriculum (although whether it is core, wider or estrgicular may vary between
schools, regions @ystems).

Schools are able to introduce young people wide variety of sports and activitidsindoors

and outdoors, with or without equipmenthat may spark and interest to pursue one or more
outside of school. This then needs some continuity witBrjig and community organisations to
support the child to participate if they express an interest.

Some schools offer their campusesvacation activity campsThis can help draw children from
the local area to a familiar and accessible environment ntince these physical and social
activities outside of the school semester.

Some schools work ipartnership with local sports clubs or arts organisatioere teachers
and pupils can benefit from working with professional players/artists or coachesoprk
leaders.The Council conclusions on the role of coaches in sotietgdon access to sport for
persons with disabiliti€& recognise the role of coaches in promoting sport and physical activity
particularly among children and adolescents.

Schooleducation supporting young people in higlvel performance programmes

Some children have particular talents and are part of regional or national programmes to
accelerate their development for national representation or leading to a professional contract.
These young people need help dalance their daily training with continuing their general
education

¥ https://data.consilium.europa.eu/doc/document/ST4216201 #INIT/en/pdf

https://data.consilium.europa.eu/doc/document/S3156-2019INIT/en/pdf



https://data.consilium.europa.eu/doc/document/ST-14210-2017-INIT/en/pdf
https://priv-bx-myremote.tech.ec.europa.eu/doc/document/ST-9156-2019-INIT/en/,DanaInfo=.adbvdDhuu0rvt6zNt-868uU0F,SSL+pdf

This is a minority group of learners but no less important. There are European examples, such as
the Estonian gymnasium where athletes in the Olympigrarome can study at a distance and

still be part of the school (see Example K beloié.o e t b a | V] i amathereerampied

from the Flemish Community of Belgium, supporting the combination of school and football
training.

Making time for dialogue within the school day

Blended learning could act as a catalyst for extra opportunities to support theeingllof

pupils and teachers, in that the increased attention to effective modes of communication may
inspire the use of ts (for example, welbeing apps or social media groups) that can offer more
individualised support to each person and situation.

However, the importance of-person (same physical space) contact and sociakdggoupils

with pupils, teachers with jpils, teachers with families, and teachers with teacheesnot be
underesti mat ed. In a bl exidtedd | e@ammmaanty t@aipmpe 0 &
prioritise opportunities for pupils and school staff to have informal exchanges and discussions
albout experiences and strategies for viring, alongside curriculum lessons.

Inspiration may be taken from resedftthat has documented responses to crises and from
guidelines on welbeing that were developed during the COMIBD pandemic (see example
bdow).

EXAMPLE M: Websites for well -being at homei Luxembourg **

In the wake of the COVIEL9 crisis, the web portachouldoheemwas created, with simple
guidance and resources to improve vieing. The aim was to support teachers, learners and
parents with concrete pieces of advice for the period of confinement. A series of articles has been
elaborated by experts from the seettucational sector in Luxembourg, and is updated regularly,
including with videos. The web portdittps://www.schouldoheem.lis available in five
languages, Luxembourgish, English, French, German and Poréugues

% https://www.voetbalvlaanderen.be/vodialen-school

“°polizzi, C., Lynn, S.J., Perry, A. (2@f)ss and Coping in the Time of COG1@DPathways to Resilience and Recovery.

Clinical Neuropsychiatrit7 (2), 592. https://doi.org/10.36131/CN20200204

*rish authorities prepared a similar set of webpages with guidelines for parents/guardians of primary school

pupils on the continuity of learning and including advice onelhg. The portal is multilingual: kidss Irish and

English, it is also available in Albanian, Arabic, Farsi, French, Georgian, Kurdish, Pashto, Somali, Spanish and Urdu.
www.gov.ie/en/collection/965633ontinuity-of-schooling



https://www.schouldoheem.lu/
https://www.voetbalvlaanderen.be/voetbal-en-school
https://doi.org/10.36131/CN20200204
http://www.gov.ie/en/collection/965639-continuity-of-schooling

3.2.5 Inclusion and targeted support to learners

Image: commons.wikimedia.org

This section discuss both the benefits and challenges of blended learning for learners in
particular circumstances.

Inclusion in education may be understood broadly ayséem in and around schools which

pl aces strong emphasis on supportive, gual it
physical, cognitive and soci al needs are add
Students have opportunities to haweir opinions heard. Parents and wider multidisciplinary

teams and agencies actively participate in the school community. Schools actively seek to
prevent discrimination and to meet diverse needs of marginalised and vulnerable students.
School climatesra learnefcentred, welcoming and caring environments

Inclusive systems seek to prevent discrimination. Inclusive systems in and around schools
especially prioritise the differentiated needs of marginalised and vulnerable groups, including
those at risk oéarly school leaving and alienation from soci&ty.

Recognising the centrality of a relational school climate, the ET2020 Working Group Schools
report on tackling early school leaving treats leac®tred, welcoming and caring

“Downes, P.and NaiizA NI KE 9® O0HAMTO® W{ GNHOGdzNI f AYRAOI G2NE F2NJ Ay Of dz
Publications Office of the European Unibitps://nesetweb.eu/wp
content/uploads/2019/06/NESETII_Structural_Indicators.pdf



https://nesetweb.eu/wp-content/uploads/2019/06/NESETII_Structural_Indicators.pdf
https://nesetweb.eu/wp-content/uploads/2019/06/NESETII_Structural_Indicators.pdf

environments as part of dlusive educatiof®> Important in any school or system strategy for
blended learning will be how to take a balanced approach to supporting learner needs (meaning
social and emotional as well as cognitive), ensuringstuatents have agency and are supported

in any learning environment, creating positive interactions through the use of different tools.

Benefits of blended learning to learners in specific circumstances

Online and distance learning can have benefitsgeciic groups of learners, for example: those
who are hospitalised; those who follow high performance sports programmes; or those who
cannot attend school for other reasons.

Some schools who have a félinctioning onsite campus offer a futime distane learning
option for certain pupils. These schools do not necessarily offer a blend of environments during a
period of study but they are able to include pupils who would not otherwise attend.

EXAMPLE N: Campus schools with a fulktime distance learningoption

Thelnternational School of Bernen Swi t zer |l and have an fAonline
students who cannot attend the campus except for occasional activities and graduation. These
students include those on higkrformance sports programmes. The online programme is run by
anexternal companbased in Dubai, UAE.

The Audentes Schooln Tallinn, Estonia, combines an International)(#hool, with an-e
gymnasium (online). It has been created especially for all student athletes who might miss
classes due to systematic training. It gives students the unique chance to acquire secondary
school education online, without going to schooblaaily basis. The Audentes Sports School
focuses on the principles of wisdom, health and balance, and for that reason, educators
encourage an active lifestyle, practising sports from an early agy@nBasium teachers have
long-term teaching experiendegth in the classroom and in a virtual learning environment, and
have followed several training courses for teaching and mentoring. The restéargiag
environment offers:

- Affordable education for all ages and levels
- Flexibility in learning

-Thoough support during studentsd | earning expe
counselling system

a3 European Commission (2015) A whole school approach to tackling early school {&uling messages. ET 2020 Working
Group on Schools. Available attps://ec.europa.eu/education/resourceand-tools/documentlibrary/schoolspolicy-a-whole-
school-approachto-tacklingearly-schootleaving_en



https://isberne.ch/learning/diploma-programmes/
https://icademymiddleeast.com/
https://ec.europa.eu/education/resources-and-tools/document-library/schools-policy-a-whole-school-approach-to-tackling-early-school-leaving_en
https://ec.europa.eu/education/resources-and-tools/document-library/schools-policy-a-whole-school-approach-to-tackling-early-school-leaving_en

- Opportunities for higher education.
https://audentes.ee/

A well-known distance learning example with ay#arh i st ory i s the Austr al
Airo. This was developed in 1951, using the ¢
Doctor Service. Although pupils are hundreds of kilometres apart from each other and their
teachers,thé Sc h o o | atfAliceé SprengsAnakesa concerted effort to maintain a sense of

school identity and community. They offer residential camps each year so that the pupils can
interact in a shared physical space.

There are schools across Europe and the worl
they do not have a campus and yet offer a full curriculum with teacher stfbpbey depend on

support from families, which can include financial cost to maintain the school as an online
organisation. This can be a popular option for parents who wish to teach their children at home
and yet need support themselves.

EXAMPLE O: ofiBedne@1upi itesmillwasd onhrecaperatom g

With the help of Bednet, pupils with a lotgyrm illness or in extended recuperation can continue
to receive education. Bednet connects the sick student to their class group via computer: it
creates aiVe connection between them and their classmates, whereby the absent child is visible
on a flat screen at the back of the classroom. Not only does the student keep up with the
curriculum, they also keep in touch with the class. Bednet is available fsclpoel children

from the age of 5, as well as primary and secondary school pupils in all certifiesutisigised
schools in Flanders and Brussels. Equipment and counselling are free for schools and families
for as long as they are needed. Since 2005v@seinet was launched, 1,593 children have used
itin 1,111 Flemish schools.

https://www.bednet.be/bedrehglish

There are examples of schodlsboth with a campus or who visit the pupil in their own
environment that cater for children in particular circumstances. These incfigkdned *° in

FI ander s, Bel gium, for hospitalised and chron
ltaly for young people in prisons and young offenders insoitistf; andfiScoilo*’ in Ireland for

children aged 136 who have disengaged with mainstream education (see example below). A

“For exampleNettiperuskouluin Finlandw o 3 &4 ¢ n f Y n OwlatvigWolsey Rajl{ﬁEEnQIaﬁd, UK; andak Meadow
in the USA.

5 https://www.bednet.be/bednetenglish

8 hitps://www.istruzione.it/archivio/weblistruzione/piano_scuola_digitale/aurora.html

7 https:/iscoil.ie/
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https://www.assoa.nt.edu.au/the-school/
https://www.bednet.be/bednet-english
https://nettiperuskoulu.fi/
https://www.talmacibasvsk.lv/en
https://wolseyhalloxford.org.uk/
https://www.oakmeadow.com/
https://www.bednet.be/bednet-english
https://www.istruzione.it/archivio/web/istruzione/piano_scuola_digitale/aurora.html
https://iscoil.ie/

number of schools for the children of circus performers are members of the European Network
for Traveller Educatiofi®

EXAMPLEP: 6i Scoi |l 6 for disengaged | earners

iIScoil is a norprofit online learning service addressing the problem of early school leaving and
educational disadvantage in Ireland, so that young people can achieve their full potential. iScoil
has a fully online appreh and a blended approach that combineseimtre and online learning.

In partnership with local services and agencies, iScoil has created a safe place to learn, where
young people receive personalised learning programmes based on their unique reeesis, int

and abilities. Each day, online tutors and me
on it, and adapt the next da-gngagingswdentswitng pl an
education, this service also offers employment opporturitidsiilding a portfolio of work for

students. Since its launch, iScoil has awarded 1146 certificates to 437 young people.

The evidence is that the approach is effective but such organisations are not technically
Afischool so. i Sc oi the UKycallad Not8choolpldd byaStepheroHeppellt i n
http://www.naec.org.uk/ultralab/ww3/projects/notschool/

For more information, see:
https://iscoilie/
https://youtu.be/6Hiql30Q 1fE

Young carersare children and young people under the age of 18 who provide care for a parent
or relative in the community, usually within their own home. They can be required to perform
personal and practical tasks for their parents or other family members, oftentvetty help or
support from welfare agencies. Many children provide care at great personal explemgeare
deprived of their childhood, many miss out on educational opportunities, few have established
friendships or other support networks. Young caegesat greater risk of not completing their
formal education and are less able to enter into higher education reducing their life chances and
increasing their social exclusiéh.

Disadvantaged learners during the pandemic

8 hitps://ente.education/partners
“9 hitps://eurocarers.org/younecarers/
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https://iscoil.ie/
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https://eurocarers.org/young-carers/

With the move to Emergency Remoteaching in spring 2020 and the potential for further
disruption in the 202@1 school year, there were concerns that disadvantaged learners will fall
behind and inequalities will grow. Stakeholders have noted the need to ensesgo digital
devicesand connectivity, as well as to ensure dli@lity of instruction.

The COVID19 pandemic is believed to have exacerbated already existing-esmziomic

i nequalities in chil dr enAdrecentsaidrfroni Degmaik finolo r t u n i
that the difference in takeout o f digital ch
advantaged families was higher during the early periods of lockdown compared to -the pre
pandemic period. There is also evidence that duhegldckdown children from higher soeio
economic status have spent more time in learning than those from loweesoommic status.

A survey carried out in the UKluring the months of April and May 2020 shows that while
students from households in the fopome quintile spend about 5.8 hours per day on educational
activities, the corresponding figure for those in the bottom income quintile is approximately 4.5
hours™. As a result of a home environment less conducive to learning and less time spent in
leaming, students from less advantaged backgrounds are likely to have suffered a particularly
significant learning loss. This conclusion is supported by a Dutch®$tsiuywing that the learning

loss experienced by primary school students from homes with leveds of formal education is up

to 55% larger than that suffered by their more advantaged peers.

Attention to students atsk of early school leaving/as recognised as particularly important: At

risk students include those with low soe&oconomic status, special education needs, ethnic
minorities, migrants, and/or living in rural and remote arge$iding the outermost regions and
island communitiesSome students are unable to learn effectively independently and were
therefore disengaged from their studies during school shutdown. The key issue is the availability
of another to act as mentor. If students are learning in a distance environment, thegechay
someone to provide additional pastoral suppbrt.

ARnThere 1Is a need to train and er
minority staff in in-person and online educational settings,
including teaching and learning support workers. This would
make a strong statemergbout the commitment to diversity and
inclusion but, most importantly, it would go a long way in better
integrating minority students and responding to their unique
n e e dAEumpean organisation supporting Roma communities)

%0 Jeeger, M. M., & Blaabaek, E. H. (2086juality in Learning Opportunities during Cel&d Evidence frorhibrary Takeout

Research in Social Stratification and Mobility, 68, 1

L Andrew, A., et al. (2020). Learning during the lockdown:iieklY § R (i 2y OKAf RNBy Qa SELISNASyOSa
Note BN288

*2Engzell, P., Frey, A, and Verhige a ®5® OHAHNO® G¢KS / 2ftFESNFt 51 WkEBS (2 / KAf
*3The eHub Project in Ireland includes such mentoring but it is alsingoto the fore in online schooling in NZ, US, Canada and

Australia. More information\ailable athttps://michiganvirtual.org/blog/whatdoesreseach-sayaboutmentoringonline-

students/
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Ongoing support for speciakeds education was also considered to be vital. Children who have
learning difficulties are potentially the mostrék students in a context of isolation. Many
parents are not equipped to assist special needs children. Where available, adaptivegteshnol
can work very well for many, but not all. For example, many children with behavioural problems
cannot work well in an online setting. Strategies to address the needs of thelséearners and

their families are vital.

Eur o c lGiolingéUp in Lakdown report* reflects on the impact of the pandemic on
children. It compiles information gathered from 25 countries across Europe, and provides
recommendations for improving public policies in the short and-teng to support better
outcomes for childen and families. For children already living in poverty it meant increased
hunger if they missed out on free school meals. The impact of the panderoitldren in
alternative care educatidmd to be provided online whidtaff were not always equipped t

deal with Just as parents in family homes struggled with home schooling, staff in residential
facilities do not necessarily have the teaching skills, digital skills or equipment needed to support
online educationUnaccompanied minorsvho were studyinghave lost their opportunity to
participate in educational activitieIhere were also positive developments and examples of
good practice to emerge from this situation. In Belgium, for example, community organisations
joined forces to put pressure on pubdiuthorities, as a result of which there has been more
attention to children and their rights.

Assistive technologies for learners with physical disabilities, autism and other needs

Assistive technologies have the potential to expand access for leaithepysical disabilities
as well as those with autism and other learning needs. Technologies and digital instruction
applications may be adapted to meet a spectrum of learner needs.

Stakeholders have noted, however, that some learniens example,those with behavioural
challenges have not been able to continue learning in a fully online environment, and they and
their parents/carers may need additional support to benefit from blended learning environments.
Research has found that home viditst focused on providing information to parents and helping
them to cope could support improved cognitive and social behavioural outcomes for learners
(based on 36 twehour visits a year.

Additional concerns have to do with the expense of some temias! While some Member
States fully fund assistive technologies for learners with disabilities, this is by no means
widespreatf.

** Eurochild (2020) Growing up in Lockdown. AvailabR Bt g A v 3 dzZlJ Ay 2 O] R2 @aoesf COVMER LISQa OKA f
Eurochild

**Black, M.M. (1991). Early intervention services for infants and toddlers: A focus on fabviligwal of Clinical Child

Psychology20 (1), 5% 57.

*pastor, C. (2009LT Assistive Technology industry in EurbpenaliaDonostiaSan Sebastian.
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A key feature of inclusive learning environments lies in the accessibility and usability of blended
learning tools. Not wly do students from lower soegconomic status need to have access and

be able to use digital technologies, but this should also hold for other categories of disadvantaged
students such as those with learning difficulties or special needs. In thistctimeegoncept of

ouni versal designdéd plays an i mportant rol e a
accessed by students with disabilities without assistance

Creating online learning materials in line with universal design means that toesets should

be usable by all students including those vphysical, visual, hearing, learning, and attention
problems. In an attempt to fulfil this need, the Universal Design for Learning (UDL)
framework?® stresses the importancesstting up a curriculum that provides multiple means of :

a) representation (that give learners different ways to acquire knowledge and information), b)
expression (that give learners variotmols to express themselves and communicate their
thoughts anddeas), and c) engagement (different ways are used to encourage learners to
complete a task or, more in general, to motivate them).

Amongst other recommendations, experts call for a guarantee of pedagogical and speech therapy
reinforcement, with each stant with hearing impairments given support to transfer both tools
and techniques from the school site to distance learning environments and online farning.

Individual support and personal tutoring

There is evidence that disadvantaged learners bemefit individual support and personal
tutoring. This might traditionally take place mostly in school, complemented by visits from
homeschool liaison officers who work also with the families to better support their own
chil drends | ear nlidbegmade@ota lIsow duehriralividual suppsrhby trained
staff can most effectively operate when the teaching and learning is both on the school site and
also at a distance, for example in maintaining home visits and online individual sessions.

EXAMPLE Q: H ome-School Liaison Scheme (HSCL), Ireland

The HSCL Scheme is a preventative strategy, targeted at pupils who are at risk of not reaching
their potential in the education system, due to circumstances in their background. It focuses
directly on the adultsn children's lives, in order that they may be better able to support the
chil drenbés attendance, participation and rete
promote partnership between families and schools, bring parents closer to thee ohdds
learning and build parent capacity for learning support, so that they are enabled to contribute to

*"Bose, I.K. (2014) "Planet school": Blended learning for inclusive classrooms. An Enriched ePub eBook for Screen Reader Users,

3-14

*®Rose, D. (2000) Universal design for learning, Journal of Special Education Technology-49(3), 4

LY WHnunX [/ 2YyFSRSNIOAsy 9aLl 32t RS CFYAtAlLa RS tSNAZ2Y!
hearingimpaired studentsinthecovisip O2y 1 SEGé @ ! Gl Af Lot S |0
https://bibliotecafiapas.es/en/publication/practicajuidefor-supportinghearingimpairedstudentsin-the-covic

19-context/
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chil drenbés successful experience in the educ

Leaving are identified in consultation with School Management

HSCL Coordinators are teachers who receive 4 days induction training upon appointment to the
HSCL position. In addition, the Senior Management Team liaises directly with schools and
HSCL cluster groups to ensure that there is consistency of approadh podtly select and
implement initiatives which are agreed to be most appropriate for a specific school or area.

Continuous Professional Development (CPD) is ongoing for all HSCL Coordinators and
practitioners to deliver high quality modules, both afiamal and local level. As part of the
school staff, HSCL Coordinators also receive training in relation to Child Protection and Special
Educational Needs.

https://www.schooleducationgateway.eu/en/pub/resources/toolkitsforschools/detail.cfm?n=297

Engaging atrisk students through extra-curricular activities

Blended learning also extends to commuibigged activities. For many learneesgtra
curricular activities in community centres may support motivation and engagement.- Extra
curricular activities support identity formation, the development of social competences and
achievemenorientation. Research has found positive benefits framaexrricular programmes

with high levels of organisation, structure and regularity and which emphasisp@gpriate

goal setting, development and which involved leadership by one or more competerfi®adults.

Supporting pupil sense of identity and beloging

Pupils may benefit from additional measuresboth on the school site and in distance
environments- to ensure their sense of value and belonging to the school community as an
important part of motivation for learning. Attention may be paid to ther{stime delay in

giving feedback on some distance learning tasks, compared to shared space (teacher and pupils
together) where feedback is more immediate. Some learning tasks may also be more deliberately
set as group tasks to compensate for other tiwtese learning is highly independent. Other
opportunities outside of structured learning tasks may also be considered for pupils to
communicate (with each other and with school staff or external stakeholders) on a range of
topics that are meaningful to tine but which add to their sense of belonging to a supportive
school community.

L ewis, M. and Samesl, S.J. (2004k relation between extracumular activities with academic and social competencies in
schootage children: A metanalysis. Unpublished PhD., Texas A&M University, TX, cited in Hattie, J. (Z0@) Learning: A
Synthesis of Over 800 Mefmalyses Relating to AchievemeRbutledje.


https://www.schooleducationgateway.eu/en/pub/resources/toolkitsforschools/detail.cfm?n=297

Parental involvement

A blended | earning approach may <call on gr e
learning. Younger children in early childhood education and aadeprimary levels will require

greater parental guidance and support. Learners in lower and upper secondary school levels may
be perceived as more fimatureo and therefore I
however this cannot be assumed.

Schools may work in close partnership with pa
learning, which, together with greater student ownership for their own studies (rather than
parental surveillance), is associated with better learning outcrResents should be supported

to |l earn the 6l anguage of |l earningd s% that t

There are ways in which schools and municipalities may take a differentiated and systemic
approach to parental involvement in edtion to prevent early school leaviig These may
include communitybased family support centres where multidisciplinary teams focus on child
and parent mental health, emotional support and school attendance; and, corbasedty
lifelong learning centie providing both nofiormal and formal learning. Community centres
may be ceocated with schools as a way to open schools to the local community after school
hours.

Parent support may be particularly necessary where the child learner has physidéledisabi
the family has a very low income, both of which may lead to reduced access to learning
environments and tools compared to other families.

Whil e this might be at the boundaries of a bl
for learning,it is an important way to engage with parents and build bridges with municipalities.
Following the view thatschools do not define education, and they are not the only institutions in

which learning takes plac¥" a blended learning approach may enabie to become a reality

by allowing a school or system to redefine school both in terms of the environment (where) and

the tools (with what). However, this is only possible with the necessary support and resources.

Involvement of other stakeholders

o Hong, S. and Ho,-H(2005). Direct and indirect longitudinal effects of parental involvement on student achievement:
Secondorder latent growth modeling across ethnic groufisurnal of Educational Psycholo§y (1), 3%; 42.

Jeynes, W.H (2007). The relationship between parental involvement and urban secondary school student academic
achievement: A metanalysisUrban Education42 (1), 82; 110.

Hattie, J. (2009). Visible Learning: A Synthesis of Over 800Aiatsses Relatg to Achievement. Routledge.

%2 Clinton, J.M. and Hattie, J. (2013) New Zealand students' perceptions of parental involvement in learning and sahiaoling,
Pacific Journal of Educatid®3 (3), DOI: 10.1080/02188791.2013.786679

8 Downes, P. (2011). Towaw a Differentiated, Holistic and Systemic Approach to Parental Involvement in Europe for Early
School Leaving PreventidBuropean Commission.
https://www.schooleducationgateway.eu/files/esl/downloads/17_PREVENT_Parental Involvement.pdf

% SeftonGreen, J. (2012) Learning at M&thool: A Review of Study, Theory, and Advocacy for Education-Rdxmial

Settings. MacArthur Foundatiohttps://mitpress.mit.edu/books/learninenot-school
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Cooperation with professionals and services in different areas (such as social workers, youth
services and organisations, intercultural mediators, nurses and doctors, psychologists and other
therapists, NGOs and other commus#bigsed organisations from spacultural environment and

active citizenship sectors, police, local authorities, and others) can be very beneficial to support
the learners and support schools also in the design and the implementation of blended learning.

Hindered progression: address ng f ears of Al earning | osso

Some stakeholders are reported to have expressed a concern that learners may experience
significant setbacks as a result of the recent experiences of predominantly distance learning.
These concerns may prevail and cause ataige to intentionally develop any form of similar
blended learning approach.

Research on o6l earning |l ossd following summer
is inconclusive. For example, one study in the US found that students at higthedayrels are

more likely to experience learning loss following summer holidays (with results for gender and
ethnicity constantj> However,following the earthquakes in Christchurch, New Zealand, there
was no evidence of learning loss, even though scheesis closed for week.

Il n July 2020, UNI CEF published a paper on tr
most vulnerable children when-opening school sité€. Whilst this provides an overview of

typical concerns measures, the context ithefearly months of the pandemic. Nevertheless, its
overarching recommendations may be understood as useful principles for any situation where
there is a concern for certain pupils being at a disadvantaged following a period away from
school; to:

identify and reach out to vulnerable pupils;

make support available;

leverage existing initiatives;

continue to monitor the effectiveness of initiatives.

Expressing where a learnisrexpected to bie terms of competence development or curriculum
content goals compared to wheretheygi s not the same as @Al osingbo
implies no longerbeing able to recall or do something that was previously known or done. The
difference betwen these two concepts should be acknowledged when analysing evidence or

& Cooper, H.M., Nye, B., Charlton, K., Lindsay, J. and Greathouse, S. (1996). The effects of summer vacation on achievement
test scores: A narrativenal metaanalytic review. Review of Educational Research, 66(3),2858(

% https://www.abc.net.au/news/202604-17/will-missingschookdue-to-covid-19-matter-for-schootstudents/12154266

S UNICEF (2020) COMI®: How are Countries Preparing to Mitigate the Learning Loss as Schools Reopen? Trends
and emerging good practices to support the most vulnerable children. Availabteat//www.unicef-
irc.org/publications/pdf/COVIH1 3-How-are-CountriesPreparingto-Mitigate-the-L earningLossas-Schools

Reopen.pdf

e
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pl anning action. I n this context, the concept
at which a learner may return to a previous (higher) level of competence is natangceise
same as the first instance of progression.

Anot her potentially misleading narrative 1Is t
future incomefrom employment) that has been used by journalists, policy makers and parents

alike to justify arguments against school site closures. Unfortunately, no conclusive evidence is
available until the children of current school age reach the age of emplofrentmists and

other researchers do regularly update their opinion on what a year of schooling equals in
monetary terms, or f®iHewevidrs thig has been mewly pun alomgsitleme n t
figures describing how many days pupils have not beeneoadool site in order to calculate a
perceived i mpact o f school site closures on
schools and teachers will have largely failed in their efforts of Emergency Remote Teaching and

will be unableto helpstudeit t o Acatch upo to expected | earni

The concern for disadvantaged learners is not new, and with some evidence. The Education
Endowment Foundation has tried to quantify @
report® It claims to confirm learning loss which is increased due to disadvantage. However, the
report does not link this to future earnings.

Any hindering of learner progression resulting from prolonged school closure in 2020 and 2021
is likely to have been compoundby stress related to the crisis. Research from this period may
not be useful to predict what is likely to happen if blended learning is embedded in a more
strategic and gradual way.

To address the more immediate concerns, it will be vital for teachéischnol to assess gaps in

learner competence and to develop plans for remediation. Attention to essential elements of
curricula may al so be i mporfcamtwdi tgudifesc ulmav e
common across countries, and suggesitad a focus on core concepts is more effective than

broad coverage. The counter concern is that a narrowing of the curriculum will have a negative
impact on the broad competence development of future gener&tions.

Learning software that scaffolds leargiaccording to individual needs may support learners to
address gaps in their learning according to what the curriculum expectations are for their age
group. For example, some learning programmes automatically direct learners to additional
learning materils where their responses demonstrate a need for other prior learning before
progressing to new learning tasks.

&8 https://www.tandfonline.com/doi/abs/10.1080/09645292.2018.14844267?journalCode=cede20

% https://educationendowmentfoundation.org.uk/public/files/Publications/Covid

19 Resouwes/Impact_of school closures KS1 interim_findings _papéan 2021.pdf

Y OECD (2020), Curriculum Overload: A Way Forward, OECD PublishingitParispi.org/10.1787/3081cecen.
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Learners may also benefit from peer suppoeither in conversation with senior pupils in the
school or using social media tools (e.g. dismrsboards, blogs, wikis, shared ePortfolios).

Many examples of ways to address the needs of individual learners, developed during projects
and initiatives, exist in thEuropean Toolkit for Schools(see Chapter 4 and footnof@).

" https://www.schooleducationgateway.eu/en/pub/resources/toolkitsforschools.htm
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3.2.6 Quality assurance and lding evidence for future development

Image: stem.T4L on unsplash.com

This section focuses on the ways in which established quality assurance processes may be
usefully adapted to support blended learning.

Ministries recognise that guidancecisicial for supporting teachers, schools, and parents in their
collective endeavour for maintaining and further developing quality education. During the period
of school site closures and-openings in 2020, topics within national published guidelines
included: what and how to plan reopening of the school; teaching and learning processes; well
being and psychological support; pupils with Special Education Needs; and communication with
parents.

Conditions for effective quality assurance for school developinelude ensuring ownership of

the process through meaningful dialogue and actions, and an opportunity for 'out of the box'
thinking and creativity, with an emfReeni s on
researckbased recommendations poitdwards an effective interplay between internal and
external quality assurance mechanisinan order to ensure that they best serve school
development and innovation. Blending internal and external evaluation and feedback would
seem to make sense where thaching and learning is also taking place in diverse environments.

Stakeholders emphasised that processes and people should avoid judgmental approaches and
encourage the sharing of professional practice in a critically reflective m&unezxample, e

2 hitps://www.schooleducationgateway.eu/downloads/Governance/2048s2quality-assuranceschool_en.pdf
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shift to Emergency Remote Teaching has prompted systemic change in the work of the
inspectors in Irelan& Inspectoratesnay themselves provide guidelines and tools such as
frameworks with quality indicators which also take into account blended leaming used in
school seHevaluation, or toolkits and guidance documents. These will ideally include the same
indicators used by inspectors.

There are fivareas for consideration in which established quality assurance processes may be
usefully adaptetb support a new blend of school site and distance learning:

1.

How to evaluate, feed back on, and adaptehehing and learning that happens outside of
school,including assessment, and tt@mbination okschool siteand distance teaching and
learning

How to evaluate, feed back on, and adapstiwol climate/culture from school siteand
distance perspectifes ense of community and i eeimgti ty,
working conditions, relationships with stakeholders)

How to evaluate, feeldack on, and adapt timeanagement of staff

How tomonitor practices and new developmeaatsoss the system that takes into account
both distance and school site teaching and learning

How to manage and incorporate evaluation and feed back othaa poviders(e.g.
broadcast media, publishers, private organisations)

S 1
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reassurance to the public. Seéps://www.schooleducationgateway.eu/en/pub/viewpoints/experts/qualitgarningcovid
19.htm



https://www.schooleducationgateway.eu/en/pub/viewpoints/experts/quality-learning-covid-19.htm
https://www.schooleducationgateway.eu/en/pub/viewpoints/experts/quality-learning-covid-19.htm

ICEILDELD

Other providers learning

New : School
climate

Managing staff
resources

Figure 27: Five areas for adapting established quality assurance processes

Teaching and learning that happens outside of school, and the combination of schaidk
and distance teaching and learning

If distance learning is not included in quality assurandee. not inspected or at least self

evaluated and reportédt not only misses an opportunity for valuable feedback but also runs the

risk of a poor reputai on compared to other A Actoositat edo |
could be considered include selNaluation by the teachers, with or without seflection tools,

and peer evaluation by other teachers (internal evaludfidis could be complenméed by

inspectors (external evaluation) joining online sessfoms well as classroom visits and
guidelines to teachers on how to evaluate th
advice can help schools to develop the most appropriate stritegheir learners, and help

teachers to design a blended learning process that is fully inclusive, engaging and effective.

™ Bacsich, Paul. (2@). Virtual schools and colleges providing alternatives for successful learning volume 1. p. 113
https://www.researchgate.net/publication/339537812 VIRTUAL_SCHOOLS AND COLLEGES PROVIDING_ALTERNATIVES_FOR_
SUCCESSFUL _LEARNING VOLUME_1
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tool on the digital capacity of schools (SELFiif)s://ec.europa.eu/education/schootgo-digital _en

" https://www.khda.gov.ae/CMS/WebParts/TextEditor/Documents/DistahearningEvaluationT ootEnglish. pdf
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EXAMPLE R: Distance Learning Evaluation Tool

The Distance Learning Evaluation Tool is a joint initiative between the UAE Minddtry
Education (MoE), the Knowledge and Human Development Authority (KHDA), the Abu Dhabi
Department of Education and Knowledge (ADEK) and the Sharjah Private Education Authority
Ministry of Education (SPEA) designed to evaluate the quality of distanaerigagsrovided by
public and private schools in the UAE.

Teams from these organisations interviewed principals and teachers at public and private schools
across the UAE to discuss the implementation of distance learning by their schools, and to gain

anungér st anding of how it can be improved. Th e
|l earning and well bei ng, b) Teaching and moni
managing studentso6 | earning. Each o supporte@ se zo

by descriptors. Evaluation criteria and processes were developed and piloted with a number of
public and private schools and insights gained during these pilot evaluations were used. Each
school evaluation will be conducted remotely and is ebgoeto take approximately five hours. It

will include online meetings with the principal and senior leadership team, as well as remote
observation of lessons.

https://www.khda.gov.ae/CMS/WebParts/TextEditor/Documents/DistbeamingEvaluation
Tool-English.pdf

Learning Management Systems (LMSs) may be used to track key indicators regarding pupil
progression in both school site anddistance learning environments. LMSs may be used to
highlight students who are at risk of disengaging from séhoalthough this will not happen
automatically and requires a conscious focus by the teacher or school to analyse the data.

Although constructed with an older age group of students in mind, the various guidelines for the
guality assurance of distance antkearning in higher education can still be very relevant and
useful . E NCQnaidesatiors Goll @uality assurance ofearning provisionoutlines a
number of different considerations and indicators for external and internal evaluation of
processes and programmes. For example:

AAs with tr a-lbset pravisi@n] exterralaguajityuassurance will take into
accounta i nstitut i ohélsarnipgaincluded Udualy thet proeedure
will include the involvement of relevant stakeholders at all levels. The teaching and
learning process, the learning resources, the VLE [virtual learning environment], and
the stulent support system forlearning will be additionally considered. It is a good
opportunity for institutions to demonstrate their involvement in pedagogical

"For example, see JChung,J. F YR [ §S5 {® 6HAMdpO® &5 NR LR dzi ntSusiNgnéachindg N/ Ay 3 4 & 2
learning,: Children and Youth Services Review, 96, pp333fttps://doi.org/10.1016/j.childyouth.2018.11.030
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innovation projects and the involvement of stakeholders (students and teaching staff
involvedwithel ear ni ng) in the @®esign of methodol og

Evaluating the school climate/culture from a school site and distance perspective

Evaluating the sense of communi tPeing warking de nt i
conditions, and relationshipgith stakeholders needs to be done from both a school site and
distance perspective.

As an internal (within the school community) approach to generating data and facilitating useful
dialogue, existing networks and organisations could be activated to fetlback and offer
advice and support to staff and pupils.The inclusion of student voice through student
councils and other informal surveyiingnay be particularly valuable.

External evaluation of the school climate also requires coherent protesisean generate data
about not only teaching and learning across the different environments, but also how the blended
approach is working effectively in terms of staff and pupil seilng and the sense of
community. Stakeholder engagement in schooluatains- to understand the impact of distance
learning on teacher and student wWeding and achievementcan support efforts to engage
parents and other community stakeholders, including researchers, in improvement and
innovation.

"8 hitps://enga.eu/indirme/Considerations%20for%200A%200f%REening%20provision.pdf
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abou their distance learning experiences and to offer support and advice. Reported in European Training Foundation webinar,

26 May 202@; Supporting Vocational Teachers under the Lock Down.
https://openspace.etf.europa.eu/events/vocationtdarningdistancesupportingvocationatteachersunder-lock-down

ax
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Evaluating the management of staff

The combination o$chool site and distance learning poses challenges in terms of organisation of
work and workl oad of teachers. Teachersodé wor
provide the best education to all students, wddit@onal support to the most vulnerable. This

may be added to existing evaluation of staff resources. Workload is related to teacibeirvgell

and may also be considered when evaluating the broad school climate/culture (see above).

Effective links betwee the school strategy for learning and the professional development of its
staff should also be evaluated and improved where appropriate.

Monitoring practices and new developments across the system

National surveys help to gain diverse perspectives onoadbrange of topic¥. During the

school site closures and since, numerous international and national surveys have beerfteployed
as a way of better understanding school, teacher and student experiences. Wétimutening
stakeholders with feedback nfmisms, such practices may be usefully continued in order to
monitor the ongoing situation.

In the shorterm, evaluations may address what has worked well in the context of Emergency
Remote Teaching and other innovations that might be carried forwatteircontext of
developing a blended learning approach. Identification of areas for improvement and
remediation to address any learning losses and impacts cheiwalj are also important.

Inspectors themselves may also share effective practices baskedirobroad view of schools

working in a range of contexts. They may also share their own insights and professional
judgment on elements of an effective practice which are relevant for a particular school, and how
these may be tail omextd to the school ds own ¢

High-quality qualitative and quantitative data on school performance provided to schools in user
friendly formats may support their analysis of successes and areagpfovement. Data should

be relevant, valid and reliable. Digital tools and artificial intelligence have the potential to
support systems in interpreting large amounts data, to compare their progress with schools
working in similar contexts, and to tracke school performance over time. However, such
analysis across the system should take into account the specific context of each school as ideally
providing unique learning experiences tailored to the needs of their learners.

Resources developed througpracess ofn-depth consultation with education practitioners and
that provide sufficient flexibility for schools to adapt them to their own context are likely to be
more useiffriendly and relevant across a system.

8 ET2020 Working Group Schools (2018). European ideas for better leahgimgvernance of school education systems,
Brussels, p. 16. Availablelatps://www.schooleducationgateway.eu/en/pub/resources/governanseschootedu.htm
8 Eor examplehttps://www.schooleducationgateway.eu/en/pub/viewpoints/surveys/surveg-online-teaching.htm
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As emphasised within the stakeholder adtagion, it is equally important to exchange on which
approaches have not worked so well, as much a
being made.

Evaluation and feedback of/via other providers

As reported above, numerous countries activdiezhdcast media (television and radio) to
provide learning content to a mass pupil audiéAceowever, in the context of quality
assurance, how those providers are evaluated alongside other education providers is less clear
and may need to be reviewed.

Also as reported above, private organisations (website hosts, software developers, app designers)
can help to shape learning experiences. Strict protocols on data protection withstanding, these
providers may generate useful feedback to systems and schuislsould be generated directly

from | earner responses, for example fAlikeso,

External partner§ o r ficrit e auch aé teackers dasdoschool leaders from other
schools, representatives of a local authority, or rekeas may also provide external advice.

They are seen as trusted peers from outside the school who can provide evaluative feedback and
bring new insights while also developing their own evaluation skills. It may be that the
community of critical friendds extended to include educational technology developers and
NGOs that have a good level of expertise in online learning and the use of digital tools.

82 Seenttps://www.worldbank.org/en/topic/edutech/brief/howcountriesare-usingedtechto-supportremote-learning
duringthe-covid-19-pandenic

# The ET2020 Working Group Schools (2018H n 0 dza SR GKS GSNY GONRGAOIE FTNASYRa¢ (2
assurance and define their role as being more positive and reflective that negative and judgemental.
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4.Supporting the development of blended
learning within primary and secondary
education

This chapter outlines potential frst steps in addressing the design, implementation and
monitoring of blended learning in primary and secondary education. It describes existing
EU frameworks and tools that can support the European school education community.

The Recommendation is based the premise that, to be more inclusive, and to enable broad
competence development, teachers and schools need to better integrate (blend) different
environments and tools within engaging and effective learning tasks.

In consultation with the ET2020 Wking Group Schools in 2020 (representatives of ministries

of education and European education stakeholder organisations) it was emphasised that, to make
such a blended learning approach effective, sclamulsystems need to continually
developtheir appoaches tdoth thedesign of learning(the learning process that is created by

the teacherpnd thedesign of schooling(the way that schools and systems are organized and
managed)The main stakeholders involvedepupils, teachers, school leadersand
parents/families. This ongoing developmental work should be supportedcdiiaboration

within and between communitiesandquality assurancemechanisms.

As described in Chapter 2, blended learning is not new. Young people have been learning on and
away fromthe school sité at home; in museums and sports centres; at famrs, factories and other
work placesi for decades. The questions it raises are also not new:can schools embed
different tools, including powerfutligital technology, and different taskato pedagogical
practice, in order to extend learning beyond the physical classroom and maximise its role in
teaching, learning and assessment? How can systems move beyond a learning design that is
dominated by older tools, such as paper textbooks? Hoveeamers take morewnership of

their learningin advance of class and how can teacher become more of a facilitatban
dominating the process? How can they connect with other learneirssairthg expertsvho are

outside the walls of their classroom? How can meaningful learning experiences be created where
learners are equipped with tbenfidence and competences to become lifelong le&ners

What the recent experiences have highlighted is that thesdomsesannot be answered by
teachers aloneaction needs to be embedded into all aspects of the school education system

This chapter highlights potential first steps in addressing the implementation and monitoring of
blended learning in primary and secang education. It describes existing EU frameworks and
tools that can support the European school education community.
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Figure 28 Considerations for a blended learning approach and ongoing school education
development

4.1 Challenges for implementation

A clear lesson that has been ledrmtot only from the pandemic but also from recent refoims

is that change in education requires a clear vision andoadimated approach by the whole of

the system. This includes ongoid@glogue with all stakeholder groups to ensure that their needs

are reflected in any changes, that decisions are informed by evidence, and that stakeholders can
take forward the work, motivated with a sense of ownership.

In 2020, a number of systems brbtgn new legislation to give a legal basis for permitting and
supporting certain practices and levels of decisi@king by schools and local authorities. This
experience is one that could be a useful basis for the future development of school education.

Another challenge, weknown but highlighted by the pandemic, is ensuring and prioritising
sufficient investment in not only learning tools and environments, but also in the existence,
working conditions and professional development of qualified staféXalored in Chapter 3).

This section briefly explores these challenges, highlighting the key areas that Member States
may take into consideration.



4.1.1 Clear vision and eordinated approach by the whole of the system

As highlighted in consultations with stakeholders, the importance of having a clear rationale and
set of goals for anghange cannot be underestimated. This needs to be explored and articulated

AFirst, the bipicture sheuidbelaideout thart h e
overall document, such as a master plan. Above all, this

document should set out in a weibunded way how the

individual ideas and measures it contains are meaningfully
interrelated and mutually supportive. Second, it msesufficient
space and resources for communication. Hierarchical and
systematic communication with [ministry] departments is just as
important here as exchange at the level of specialist expertise in a
horizontal manner with stakeholders and experts. Tdhill

activities should tie in as much as possible with developments and

processes already in the system.

(Ministry representative)

bi

by, and on behalf of, all stakeholder groups. This does not necessarily need to be a complete
change of approach but may be linked with existing developments and priorities. ¥eincte
literature highlighting sources of teacher and school leader stress and burnout as being the
increase of bureaucracy and delivery demands with fewer res8yicegould seem prudent to
consider how new national plans are communicated and whatghbetations are.

Figure 27 (below) presents different elements of the system that need to be engaged in

developing a blended learning approach:

1 Governing bodies: the Ministry of Education and other system authorities;
1 Evidence and monitoring: research coumty, expert networks and quality assurance
agents (including inspectorates);

1 Formal education institutions: early learning settings, schools, VET institutions and

universities and colleagues (higher education);
1 Wider community: support organisations (ainimay include trade unions), families, and

public services;

1 Resources industry: providers of tools and environments, taking into account the needs of

people within the system.

Whilst each element is known isolation what must happen in order to beitéegrate distance
learning environments and a range of learning tools is to hawe effective relationships

¥ho/ 5 O0HAHAU -beiadranwaikor dats ¢ollection and analysis. OECD Education Working Paper No. 213.
Available athttp://www.oecd.org/officialdocuments/publicdisplaydocumentpdf/?cote=EDU/WKP(2020)1&docLanguage=En
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between these elements. These relationships will need to be articulated and supported at national
level, which can also be supported at EU level.

For example, the importamble of the education resources industry particular education
technology, should be acknowledged. On one hand, the education technology industry can
provide readymade hardware and software, and, on the other, effective aéatomild help to

design solutions to issues such as rethinking approaches to assessment for a whole system. There
also needs to be alose relationship between research, the governing bodies and the
institutions in order to support the continual emergence of evidence and inform -pudikiyng

as well as local practice.

Networking on regional levels can also help with maintaining these relationships and with
adapting and implementing national plans.

EDUCATION MINISTRY
SYSTEM AUTHORITIES

Supporting design Supporting evidence-informed
solutions policies, frameworks and guidance

VISION

EDUCATION RESEARCH

EXPERT NETWORKS

RESOURCES
INDUSTRY

COLLABORATION QUALITY ASSURANCE

Supporting access Supporting institutional
to environments FLEXIBILITY and professional
and tools development Mentoring Climate and
and peer culture of
COMMUNITY Supporting INSTITUTIONS learning learning
Organisations learner in Universities
Families different Schools — —
Public services contexts Early Learning Meaningful

learning
experiences

Figure 29: The roles and relationships between education stakeholdérs

As described in Chapter 2 (2.1.2), the experiences of education stakeholders during the pandemic
may have a strong impact on their motivation for and against areeksof e | op ment or fAc
Those leading future actianwhether a central authority, municipal director, or school hiead

will need to be sensitive to very different points of view. It will be important to engage with
stakeholders to reflect on recent amjoing experiences in order to create a collegingtive

approach to developing learning design and schooling. These approachesaskooldledge

8 Inspired by A. McCoshan, Dublin City University (2021 stakeholder consultation discussibfgcandu, H.J. and
Zhu, C. (2019) Ch:2Building aConceptual Relational Model Among Blended Learning Aspect2(B¢lucation
Emerging Techniques and Applications for Blended Learning2ih ®lassroomsed. KyeiBlankson, Lydia, Ntuli,
Esther, NwAwaleh, Mohamed A. IGI Global.



evidence from the local level and appreciate what is possible based on any new competences and
relationslips that have been developed by schools and educators.

4.1.2 Developing a legal basis for enabling and supporting blended learning

Legal frameworks set out expectations and principles for school education and create a,
potentially flexible, structureal f r ai rfoe tbe governing authorities (local authorities, school
board, and school leadership team) carry out the necessary actions and other specific measures,
in the most appropriate way.

As blended learning may be a significant change in practicecfayol communities, legislation
may be a preequisite for enabling change to happen but should also be viewed as positive
support and offering protection for all stakeholders.

A legal framework might, therefore, be consideusdful for:

I.  Authorising the useo f bl ended | earning as part of
valuing it for both primary and secondary education;

ii.  Establishing clear expectations for all schools that gives confidence to the community
and system ofuaranteeing the same core provisioto all educators and learners;

iii.  Recognising the evidence bas®r blended learning guidelines and expectations (e.qg.
recent national or international research; pilot projects; planned review process for future
development);

iv.  Describing howcurricula and assessmentmay be approached or adjusted to function
effectively through both school site and distance learning;

v. Settingguidelines for school organisation(for example, the division of responsibility
between school site and other environments; the use ofihgaManagement Systems
and other resources; minimum or maximum hours/days of distance learning per semester)
whilst being flexible and encouraging innovation of practice;

vi.  Requiring that teachers and school leaders leeess to high quality professional
developmentand other support for blended learning; formally establishing collaborative
peer learning networks, and adapting Initial Teacher Education and teacher competence
frameworks, if appropriate;

vii.  Defining related legal requirementsthat support bleshed learning to be effective (e.g.
availability of support in the community; expectations for home environment; access to
meals; setting boundaries or guidelines for private andpnofit providers; formal
agreements with cultural organisations and brastmedia);

viii.  Identifying the necessagdaptation of established quality assurance processes



ix. Ensure that expectations for blended learning in school educatiocobeeent with
existing frameworks at other education levelVET, Higher Education and Adult
Learning).

Legislation should be transparent about the roles and relationships between different
stakeholders. Ministries, education authorities, training providers, school leadership, and the
various policies and frameworks may be in a position of paweauthority in the process.
However, change is not possible witheaind may in fact be initiated bythe teachers and their
selfdevelopment and collaboration. Pupils play an equal part in enabling blended learning to
function as an approach as it aldepends on their own capacity to actively participate as
individuals and groups in a spirit of creativity and inquiry.

4.1.3 Infrastructure: the need for investment

As Figure 27 (above) indicates that there are different areas and roles within thedroaitibn
system which each may be assuniedr designated as responsible for improving school
education.

An essential consideration is who is responsible for financing the necessary investment. During
consultation discussions, stakeholders stressédsthh o ol s cannot al ways pa
items and families sometimes have to bear this cost.

Embedding a blended learning approach may encourage schools to work effectively with outdoor
education, businesses, and cultural organisations. This intyde national guidelines or
specific investments like transport costs to bring pupils to new environments.

Whilst investment in human and social capital is necessary to promote a different teaching and
learning culture, investment in connectiviigroadband) and digital devices is important for
equity.

Open education networks may help with access to resources and open source software can lower
costs. Guidance in navigating these will be necessary because it requires public institutions (local
authaities and schools) negotiating with private companies. National or European standards that
platforms- commercial or open soureare required to follow may help in this respect.

AThe i nfrastructure in schools an:t
schoolsshould be improved, so that blended learning in different
environments can be structurally i

stimulated and facilitated by governments and supported
f i nanc(Teacher)y . 0



4.2 European frameworkiscompetence and strategic guidance

Frameworks can guide professional development and curricula by defining competences. They
can also guide organisational practice by defining strategies or quality standards. Whilst Member
States are likely to have their own frameworks, this section tesdtie various EU frameworks

that exist and that could be used as a reference for developing a framework at a national level for
a blended learning approach.

European Commi ssionds Digital Competence Fram

Digital competence is one of the eight KEgmpetences for Lifelong Learning described by the
European Commission (see Chapter 2.2).

The Digital Competence Framework for Citizen® is a five dimension framework including:

(1) Information and Data Literacy, (2) Communication and Collaboration, (@jaDiContent

Creation, (4) Safety, and (5) Problem Solving. The framework helps to assess the development

of citizensd competences, career guidance, ar
use will help to harness digital technologies for iratan and training in a process of lifelong

learning to manage the need for new and changing digital skills for professional and personal
development and social inclusion.

Figure30: Schematic Vi ew of DhitalGoppetente Feamemark foritizens.d s

8 hitps://ec.europa.eu/social/BlobServlet?docld=15688&langld=en
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